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DEFINTION : CLINICAL SUPERVISION

The provision of monitoring, 
guidance and feedback on matters 

of personal, professional and educational 
development in the context of the doctor’s 

care of patients. 

This would include the ability to anticipate 
a doctor’s strengths and weaknesses in 
particular clinical situations in order to 

maximize patient safety .

Tomlinson, J. Using clinical supervision to improve the quality and safety of patient care: a response 
to Berwick and Francis. BMC Med Educ 15, 103 (2015). https://doi.org/10.1186/s12909-015-0324-3



CLINICAL SUPERVISOR            EDUCATIONAL SUPERVISOR

The Trainee Doctor : GMC ( July 2011)



Keeping the balance…

Patient Safety
Quality Patient Care

Training educational 
objectives



EDUCATIONAL SUPERVISION & 
PATIENT SAFETY

`The processes that ensure patient safety 
within a clinical supervision are essentially 

educational and form the backbone of the 
trainee’s clinical learning’

Kilminster et al. 2000
Research Project - Good Supervision: 

Guiding the clinical educator of the 21st century



EDUCATIONAL SUPERVISION & 
TRAINEE SAFETY

` Supervisors should ensure that trainees 
work within their competences  and 
that they are adequately supervised 

when acquiring new skills.’

Kilminster et al. 2000
Research Project - Good Supervision: 

Guiding the clinical educator of the 21st century



** REFLECTION 

� List down THREE main characters of :
� Your BEST supervisor
� Your WORST supervisor

� List down THREE main characters of :
� Your BEST supervisee
� Your WORST supervisee

� Share this reflection with the person sitting next to you 



Supervisory Style : 
Breathing down your neck!



Supervisory Style :
From a distance, watching over like a hawk



Feedback : Superior - Confrontational



Feedback : Collegial – side by side



Features of effective supervision

� Direct supervision
� Constructive feedback
� Structured & regular supervision meetings
� Holistic : clinical management, teaching & research, administrative 

and management skills, personal development, interpersonal skills & 
reflection

� Provision of appraisal based on 360 degree perspective ( patient’s 
feedback, inter-professional team, peers)



Assessing clinical 
competencies 

and remediating 
gaps in practice



ASSESSMENT



ASSESSMENT : Introduction

•Assessment is an integral part of 
teaching & learning

•Proper assessment :
• provides information that would 

support student learning. 
• Reveals to teachers & learners if 

learning has actually taken place.



ASSESSMENT : Introduction



What is Assessment?
• Assessment is a collection of learning related 

information/data about a group or individual. 
• There are various instruments that are used to 

collect these information :
• Tests, exams, interviews, practical sessions, peer review





PURPOSE OF 
ASSESSMENT



`Assessments are biopsies of 
knowledge and skills ‘

Associate Professor Dr Katharine Boursicot, 
Associate Dean for Assessment and Progression, 

Duke-NUS



• Assessment tools collect data points @ pixels, each 
representing information on the learner’s competencies.

• More number of pixels will result in a clearer picture of the 
learner’s abilities.

Tim Wilkinson
GCCT 2014
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ASSESSMENT METHODS MUST BE :

VALID ((assess what they say they do)

RELIABLE (other assessors  would make the same judgement with 
the same evidence)

FLEXIBLE (students’ needs are taken into account in terms of the 
methods, the time and the place)

FAIR (allow all students to demonstrate their competence)

http://glennhammond.com/principles-of-assessment-and-rules-of-evidence/



Assessment as a feedback process

Students / Learners

+Monitors progress in their 
learning
+Motivates students to 

make improvements
+Diagnoses students’ 

strength and weaknesses

Teachers
+Provides information 

about learners learning
+Review teaching and learning 

materials & methods
+Evaluates teacher’s ability to 

help their students to learn. 
+Evaluates strength & weakness 

of modules taught

http://assessmentbasics.wikispaces.com



Assessment as a feed-
forward process

• Assessment provides feed-forward
information to the future courses 
about a students' competency in a 
pre-requisite module. 

• A validation of the academic quality 
of the institution to the outside 
world and give future graduates of 
the course credibility in terms of 
their competency as stated in their 
diploma.
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FORMATIVE

SELF ASSESSMENT

SUMMATIVE
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MEANING : 
Letting things slide –

whether that be 
degrading other people 

personally or letting 
slipshod practice go 

unchallenged – sets the 
standard of 

acceptability in the 
organization.2016 Australian of the Year



Types of Standardized 
Assessment

Formative & Summative



Formative assessment

• An educational measurement that is used to 
inform the teaching and learning process. 

• Objective is to gain as much information as 
possible in respect of :
• what the student has achieved
• what has not been achieved
• what the student requires to best facilitate 

further progress

http://assessment.tki.org.nz/Using-evidence-for-learning/Gathering-evidence/Topics/Formative-and-summative-assessment



Formative assessment
• Both teacher and student gains information from the 

assessment - to plan collaboratively for future learning 
activities. 

• A good teacher practises formative 
assessment constantly on an informal basis through 
classroom observation and interaction. 

• As this type of assessment is low stakes, there is less 
need to establish processes to ensure the reliability of 
the assessment.

http://assessment.tki.org.nz/Using-evidence-for-learning/Gathering-evidence/Topics/Formative-and-summative-assessment



FORMATIVE 
ASSESSMENT



Summative assessment

• Measures the outcome of an educational programme. 
• Results of summative assessment are the primary focus of 

attention.
• Typically used for credentialing (awarding of 

qualifications), selection (for jobs or university places, for 
example), or as accountability measures for educational 
providers. 

• Has “Pass” and “Fail” associated with them which 
distinguishes them from formative assessment.

http://assessment.tki.org.nz/Using-evidence-for-learning/Gathering-evidence/Topics/Formative-and-summative-assessment



Summative assessment
• High stakes - fairness of the assessment process is a very 

important concern.
• Usually leads to superficial approach of teaching &  learning :

• Educator tends to narrow the focus of teaching to ensure 
good performance in the assessment.

• Students can  narrow their focus, or lose intrinsic, curiosity-
driven motivation  - simply want to pass the exams.

http://assessment.tki.org.nz/Using-evidence-for-learning/Gathering-evidence/Topics/Formative-and-summative-assessment



Summative & Formative Assessment

• Summative assessment intended to summarise student 
achievement at a particular time, whereas formative 
assessment is intended to promote further improvement of 
student attainment (Crooks, 2001).

• Summative assessment can also be used formatively, if it 
provides feedback to the student, teacher, school leader, Board 
of Trustees or Ministry of Education, so as to lead to further 
improvement.

http://assessment.tki.org.nz/Using-evidence-for-learning/Gathering-evidence/Topics/Formative-and-summative-assessment



https://www.celt.iastate.edu/teaching/assessment-and-evaluation/assessment-overview/



Assessment : A continuum

FORMATIVE
Diagnostic
Feedback from 
teachers
Low stakes

SUMMATIVE
Credentialing

Outcome : Pass or Fail
High stakes



http://theibproject.weebly.com/uploads/3/1/3/1/3131138/3675796_orig.jpg



http://assessment.tki.org.nz/Using-evidence-for-learning/Gathering-evidence/Topics/Formative-and-summative-assessment



The Garden Analogy :
SUMMATIVE ASSESSMENT



The Garden Analogy : 
FORMATIVE 

ASSESSMENT





http://learn.eastonsd.org/mod/page/view.php?id=8935



Types of Standardized 
Assessment

Norm-referenced Tests (NRTs)
Criterion – referenced Tests (CRTs) 
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http://www.slideshare.net/RonaldQuileste/criterion-and-norm-referenced-
interpretations



+Norm-referencing is basically competitive: it is a 
ranking exercise.

+Out of any given group, the top 5% get "A"s, the next 
10% get "B"s, etc. and the bottom 50% fail. (The 
figures are of course arbitrary) 

+This may be fair enough when the purpose is to 
select for a fixed and limited number of positions, 
such as jobs or places on a course or a sports team. 

+The quality, however, can vary widely from group to 
group of candidates.

HTTP://WWW.LEARNINGANDTEACHING.INFO/TEACHING/ASSESS
MENT.HTM#IXZZ3UCJMQGKA

Norm-referenced Tests (NRTs)
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http://www.slideshare.net/RonaldQuileste/criterion-and-norm-referenced-
interpretations



+Tests term used for assessment against fixed 
criteria @ standards.

+The most used Criterion Referenced Test is the 
driving test. 

+The criteria for passing has been determined 
prior to the test and you normally know whether 
you have passed or failed immediately

5 3

Criterion-referenced Tests (CRTs)
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Miller’s Pyramid of Competence
(Miller, 1990)

Knowledge

Competence

Performance

Action





Will Tayors –
Competency Matrix 



Miller’s Pyramid of Competence
(Miller, 1990)

MCQs

KFQs/MEQs

OSCEs

Workplace-based 
Assessment



Workplace Based Assessment 
WPBA

• Defined as the evaluation of a doctor’s progress over 
time in their performance in those areas of professional 
practice best tested in the workplace. 

• It is a developmental process through which evidence of 
competence in independent practice is gathered in a 
structured and systematic framework



CLINICAL COMPETENCE AREAS
1. Communication and consultation skills
2. Practising holistically
3. Data gathering and interpretation.
4. Making a diagnosis / making decisions
5. Clinical management
6. Managing medical complexity and promoting health
7. Primary care administration
8. Working with colleagues and in teams
9. Community orientation.
10. Maintaining performance, learning and teaching
11. Maintaining an ethical approach to practice
12. Fitness to practise.



Four groups of WBA
• Observational of clinical activities such as mini-clinical evaluation 

exercise (mini-CEX), direct observation of procedural skills (DOPS) 
and procedure-based assessment (PBA).

• Discussion of clinical cases; for example case-based discussion 
(CBD).

• Analysis of performance data such as logbook compilation of 
performed clinical activities.

• Multisource feedback which include mini peer-rating tools (mini-
PAT) and patient satisfaction questionnaires (PSQ).



WORKPLACE BASED ASSESSMENT (WPBA)
Competence Area COT MSF CbD Mini CEX PSQ CSR

Communication and consultation skills √ √ √ √ √
Practising holistically √ √ √ √
Data gathering and interpretation √ √ √ √ √
Making a diagnosis / making decisions √ √ √ √ √
Clinical management √ √ √ √ √
Managing medical complexity and promoting 
health

√ √ √

Primary care administration √
Working with colleagues and in teams √ √ √
Community orientation. √ √
Maintaining performance, learning and 
teaching

√ √ √

Maintaining an ethical approach to practice √ √ √
Fitness to practise √ √ √



6 5


